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Abstract

The study aimed to compare the teacher
effectiveness of Kendriya Vidyalaya, State
government school, and private school. It was
found that most of the teachers were belongs to
highest teacher effectiveness in all three type of
schools (Kendriya Vidyalaya, State Government
Schools and Private School) but one teacher
(5%) was belongs to moderate teacher
effectiveness, who was a state government
school teacher. The relation between teaching
experience and teacher effectiveness was found
satisfactory that among the three categories of
schools most of the teachers were high
effective, who were belongs to less than 10
years, more than years and more than 25 years

of experience.

Key Words: kendriya vidyalaya, secondary
schools, teacher effectiveness

Introduction

The growth and development of any
society and of the nation depends largely upon
the system of education. A part from physical

resources the human resources i.e. the effective

teachers are to be ensured for the success of
educational endeavour. Teaching, learning and
evaluation are the three  components
interrelated. Teaching is always a dynamic
activity. It unfolds a world of knowledge and
information, experience and eradication.
Creative and critical appreciation to everyone
developed to teacher education. Teacher
educators are therefore, intimately related to
teacher effectiveness and, as such the avenues
of effective teaching and the strategies adopted
for that purpose necessitate orientation and
reorientation with changing needs and priorities
in teacher education.Teaching is a complex
professional activity whose effectiveness can be
helped or hindered by a host of factors,
including physical environment, policies on the
curriculum and pupil assessment, quality
assurance and  accountability  systems,
institutional leadership etc. Most education
reformers agree with effective teaching is
defined by improving student learning, but it is
a matter of fact that how to measure teacher
effectiveness and how to use those

measurements to improve teaching. The best
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way to improve teachers effectiveness is to
provide teachers with support and guidance that
are grounded in effectiveness — i.e., which uses
effectiveness data to enhance professional
development and teacher education strengthen
evaluation and career development, and reward
and encourage student learning. In order to
improve secondary school teachers’ quality,
educators and policy-makers must first invest in
solid objective ways to measure teacher’ s
effectiveness. Actually, the basic motto of this
study is to measure teacher effectiveness in
secondary school, with special reference of
Cachar district and the way of teaching learning
systems and the teacher’ s depth knowledge on
the subject as well as the related ideas and
information of teaching profession.
Accordingly the questionnaire has produced to
them in adjust with the study. The teacher’ s
position and responsibility is unquestionably
pivotal in the learning outcomes or in general it
can state the quality of education. The Indian
Education Commission recommended that
should programme of professional education of
teachers is essential for the qualitative
improvement of education. Education system of
the nation is able to realize the formulated goals
of there are corresponding reflections of the
same concerns in the classroom teaching and
evaluation with due effectiveness way. One of

the recommendations of education commission

as to give more emphasis on assessing the
performance of the students so as to raise the
students academic achievements satisfactorily.
To make dramatic improvements in all students
preparation for secondary school and careers,
states new thoughtful, intentional human capital
strategies that get the right teachers in the right
places in the right subjects. The need is
especially acute in states that have or plan to
adopt school and career ready academic
standards and result requirements; they will
need highly effective teachers capable of
teaching rigorous content to all students. A
central tenet of the race to the top criteria is that
states need viable approaches to measure the
effectiveness of  teachers, provide an
effectiveness rating to each individual teachers
and use these ratings to inform professional
development, compensation, promotion, tenure
and dismissal. A state’ s measure must include
multiple inputs, but must include student
growth. Most of the education reformers agree
that effective teaching is defined by improving
student learning, but they disgrace on how to
measure teacher effectiveness and how to use
those measurements to improve teaching. Thus
for, most of the policy debate on teacher
effectiveness has focussed on using test scores
to implement merit pay or to fire teacher’ s but
those strategies alone will not lift teacher

performance on a large scale. The best way to
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improve teacher effectiveness is to provide
teachers with support and guidance that are
grounded in effectiveness that is which uses
effectiveness data to enhance professional
development and teacher education, strength
evaluations and career developments and
revamp accountability policies to renewal and
encourage student learning. Only then can
staffing, pay, or any other high school reform
effort advance the primary goal of improving
student achievement or secondary schools.
High school or secondary school teacher
effectiveness is defined as demonstrating
contributions to growth in student learning.
Good teachers accomplish other things,
including motivating and engaging students,
acquiring new knowledge and skills and
collaborating with colleagues. But those
accomplishments best serve their purpose when
they lad teachers to improve student
achievement. Measuring teacher effectiveness
is a thorny issue methodologically, practically
and politically. A teacher’ s impact on student
academic achievement can be measured in
many ways, with different result, depending on
learning measured or the instrument used to
measure it. It has seen that secondary school
teacher effectiveness should be measured using
student learning gains in multiple ways,
supplemented by other relevant indicators of

effectiveness such as a teachers acquisition of

knowledge and skill that lead to student
achievement. Defining teacher’ s effectiveness
in terms of student outcomes, such as learning
gains and school or works readiness, free
educators and policy-makers to focuss on which
teachers are getting results and why, when data
on student achievement is available that data
creates less need to rely on proxies for teacher
effectiveness.

It has seen that classroom environment
associated with teacher education and teacher
effectiveness becomes all the more important.
Pupils in a classroom sans discipline same
control enjoy holdings in ukase. Teachers very
often feel helpless in such a constrained
atmosphere but it is undeniable that good
classroom environment always awaits effective
and sincere teaching. Effective teaching can not
ignore favourable peer environment. Teacher
education, therefore necessitate a reorientation
of poor environment so that teachers become
inspired in effective teaching. Undeniably in
spite of best efforts directed towards effective
teaching, absence of adequate and clean peer
environment leads to passive and mechanical
teaching often affecting the personality and the
techniques adopted by efficient teachers as
well.

Review Related Literature
It means those works or studies, which

has been done, or the problems which are
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directly or indirectly related to the study
proposed by the researcher. It is a prerequisite
for every researcher to learn what others have
done in the area of his or her interest for
developing an insight into the problem under
investigation. A careful review of related
literature is essential to bring a dimension in his
or her study.

Related literature, as an accumulation of
past knowledge, allows the researcher to
acquaint himself with current knowledge in the
proposed field or area of research, brings up-to-
date knowledge on the work on which others
have done, enables the researcher to define the
objectives of the study, helps to delimit the
problem taken and facilitates to make it more
clear and concise. A researcher can avoid
unfruitful and useless problem areas and select
those areas in which positive findings are very
likely to result so that his endeavours would be
an addition to the knowledge and meaningful. It
helps to avoid unintentional duplication of
established findings. An understanding of the
methods applied, statistical techniques and tools
used in the previous studies and findings allows
the researcher to adopt suitable techniques and
method to the current topic. The related
literature forms the foundation upon which all
work can be suit.

There is no dearth of related literature

attempting to define and describe the

construction of achievement test. A number of
journals, books, dissertations, thesis, year book
of educational research, encyclopedia of
educational research, and other sources of
information are used for collecting information
regarding a study related to the present topic.
The problems like, the measurement,
evaluation, achievement test, curriculum
construction, effectiveness, and the dimensions
like cognitive, affective psychomotor of
Bloom’ s taxonomy and other aspects were
obtained from the researches already done by
Scholars both in India and abroad.

The following are the some of the
related studies on teacher effectiveness.

Kulik (1992) conducted a study on
teacher evaluation and student achievement and
found that the response variable the educational
outcome of the student was the student” s gain
score from 1994 to 1995 that is, the student
1995 scale score on the TCAP minus the
students” 1994 scale score. The student’ s
achievement level was defined operationally as
the average of the students 1994 and 1995 scale
scores. Classroom heterogeneity in achievement
was defined operationally as the standard
deviation of achievement level scores of the
students in the class, as defined above. The
larger the standard deviation, the more
heterogeneous in achievement were the students

in class. For the analysis, classrooms were
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classified into three groups — low, moderate
and high heterogeneity using their standard
deviation of achievement level. The moderate
group contained about half of the classrooms,
and the two extreme groups each contained
about one-fourth of the classrooms. Students
were classified into four achievement level
groups of roughly equal size using the
achievement level scores described above.
Inclusion of an achievement level variable was
thought to be particularly important in view of
the results of earlier studies indicating that the
value of tracking or not tracking depended on
the achievement level of the student.

Ferguson and Helen Ladd (1996)
conducted an analysis in Alabama similar to
Ferguson’ s Texas study using a less extensive
data set that included rougher prizes for teacher
knowledge (master’ s degrees and Act scores
instead of teacher licensing examination
scores). They found somewhat smaller
influences of these test scores, which are pre-
college measures of general academic ability,
compared to the licensing examinations in
Texas, and somewhat larger influences of
master’ s degrees.  Together  teacher’ s
academic ability, education, and experience,
when combined with class sizes.

Onyeachu (1996) studied that teaching
effectiveness has been accepts as a multi-

dimensional construct since it measures a

variety of different aspects of teaching such as,
preparation and presentation.

Sanders and Rivers (1996) found that
students given the most effective teachers for
three years in a row made over twice the gains
of comparable students assigned to the best
effective teachers.

Wright Horn and Sanders (1997)
studied on teacher and classroom context
effects on student achievement : Implications
for teacher evaluation, and found that the
Tennessee Value Added Assessment System
(TVAAS) has been designed to use statistical
mixed-model  methodologies to  conduct
multivariate, longitudinal analysis of student
achievement to make estimates of school, class,
size, teacher, and other effects. This study
examined the relative magnitude of teachers
effects on student achievement while
simultaneously considering the influences of
intra-classroom heterogeneity, student
achievement level, and class size on academic
growth. The results shows that teacher effects
are dominant factors affecting student academic
gain and that the classroom context variables of
heterogeneity among students and class sizes
have relatively little influence on academic
gain. Thus, a major conclusion is that teachers
make a different. Implications of the findings
for teacher evaluation and future research are

discussed.
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Gaubatz (2000) research indicates that
instructors  benefit most from formative
evaluations (evaluation meant to improve
teaching) when they have helped to shape the
questions posed, when they understand the
feedback that is provided, and, when assistance
and resources for making improvement are
available.

Ofoegbu (2000) said that conditions that
would make for effective teaching such as
resources available to teachers general
conditions of infrastructure as well as
instructional materials in public secondary
schools in Nigeria are poor. This prevailing
conditions would definitely show a negative
influence on the instructional quality in public
schools, which may translate to poor academic
performance, attitude and values of secondary
school students. Although teacher’ s strong
effect would significantly influence students’
academic achievement, other factors such as
socio-economic background, family support,
intellectual aptitude of student, personality of
student, self confidence and previous
instructional quality, have been found to also
influence students examination score either
positively or negatively.

Afe (2001) opined that teachers have
been shown to have an important influence on
student’ s academic achievement and they also

play a crucial role in educational attainment

because the teacher is ultimately responsible for
translating policy into action and principles
based on practice during interaction with the
students

Ajao (2001) studied that overtime
pupil’ s academic performance in both internal
and external examinations had been used to
determined excellence in teacher’ s and
teaching process.

Cohen Theall Franklin (2001) studied
on learner centred teaching and evaluating
teacher effectiveness and showed that the most
accepted criterion for measuring good teaching
is the amount of student learning that occur.
There are consistently high correlations both
students’ ratings of the * amount learned” in
the course and their overall ratings of the
teacher and the course. Those who learned
more gave their teachers higher ratings.

Ory (2001) showed that the collection of
students retiring is not the only way or the best
way but rather one way to evaluation
instruction. Professionals in the field of teacher
evaluation advocate a multiple source and
multiple method approaches to evaluating
teaching effectiveness. The collection of
student ratings should be combined with data
collection from different sources using various
methods such as peer review, teaching
portfolios, class-room observations, or self

evaluation.

Available online: https://edupediapublications.org/journals/index.php/1JR/

Page |4043



https://edupediapublications.org/journals
https://edupediapublications.org/journals/index.php/IJR/

® International Journal of Research
Available at https://edupediapublications.org/journals

e-ISSN: 2348-6848
p-1SSN: 2348-795X

4

Volume 05 Issue 12
April 2018

Garet (2001) investigated on Enhancing
Professional ~ development and  teacher
preparation and found that all teachers can
benefit from professional development focused
on improving effectiveness. Research is clear
that one day workshops are inadequate to
improve teaching.

Uchefuna (2001) reviewed that both
teaching and learning depends on teachers no
wonder an effective teacher has been
conceptualized as one who produces desired
results in the course of his study as a teacher

Rivkin (2002) studied that researchers
have ever found that effective teachers have
such a significant impact on a student’ s ability
to learn that teaching can offset learning
challenges such as low income levels and
achievement gap.

Ofoegby (2004) conducted a study on
teacher’ s effectiveness and found that poor
academic  performance in  terms  of
accomplishing the teaching task, negative
attitude to work and poor teaching habits which
have been attributed to poor motivation.

Biancarosa and Snow (2006) searched
on the ways to measure student learning that
effective high school teachers must know has to
impart literacy skills in their discipline. Literacy
instruction is essential to teacher effectiveness
in the upper grades because large numbers of

older students still struggle to read and to write

proficiently, and all students need ongoing
literacy training that prepares them for college
and work.

Gordon (2006) studied on measuring
and improving the effectiveness on high school
teachers and showed that research is clear that
what a teacher does in the classroom is a for
greater predictor of student success than
anything else and students who consistently get
effective teachers benefit exponentially.

Jacob and Lefgren (2006) found a
positive correlation between a principal’ s
assessment of how effective a teacher is not
raising student’ s achievement and that
teacher’ s success in doing so as measured by
the value added approach. The above study
suggests that administrators rating may also be
one of a comprehensive evaluation system to
measure teacher’ s effectiveness in secondary
schools. The literature reviewed indicates that
effective positively influence the academic
achievement of students. However, student’ s
related factors are also found to have influence
either positive or negative on students’
academic outcomes.

Joshua (2006) showed that Nigerian
teacher’ s condemn the wuse of student
achievement scores as indicators of teacher’ s
competence, performance or effectiveness.

Clotfelter (2007) conducted a study on

impact of teacher effectiveness and found that
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the magnitude of different in student outcomes
as a result of teaching, such as research
underscores that effectiveness, more than any
other indicators of teacher quality, is the area in
which policy makers and the educators must
focus their attention in order to improve student
achievement.

Conley (2007) studied on measures of
teacher effectiveness with the objective on
evaluating the teacher knowledge and skill and
showed that the ability to motivate student is a
base line skill that effective high school
teachers need to deliver content and to prepare
students for college and it can be measured in
ways that inform instruction.

Darling-Hammond (2007) also
conducted a study on measuring and improving
the effectiveness of high school teachers, with
the objective of measuring high school teacher
effectiveness is to improve the knowledge and
skills of teachers so that they improve student
achievement. Some reformers advocate
effectiveness measures solely to implement
merit pay or to fire teachers based on test
scores. Merit pay may be useful reform when
done well and some chronically ineffective
teachers should be dismissed. But caution is
needed when using test scores or value added
analysis to evaluate teaching. At this point,
effectiveness measures may best be used to

inform improvement strategies such as

enhancing pre-service and in-service training,
strengthening evaluation and career
development, and revamping accountability
policies.

Akiri and Ugborugbi (2009) conducted
a study entitled Teachers’ effectiveness and
students’ academic performance in public
secondary school in Delta state, Nigeria that the
influence of teachers classrooms effectiveness
on students academic performance in public
secondary schools in Delta state, Nigeria. The
objectives of the study were (i) to study the
teachers effectiveness and students academic
performance (ii) to study the mean
effectiveness rating of teachers and the mean
academic performance of students (iii) to study
the academic performance of students taught by
ineffective, moderately effective and highly
effective teachers (iv) to study the mean
performance of students taught by highly
effective teachers and those taught by
ineffective teachers. It was descriptive in nature
and involved 979 teachers, made up of 450
males and 519 females drawn from 72 out of
the total of 361 public secondary schools in the
state by stratified random sampling techniques.
Academic performance records of 50 students
per teacher, which is 48,950 students scores
were also used. Two questionnaires and a rating
scale were used to collect data for the study.

Four hypotheses were listed at the 0.05 level of
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significance  using  correlation,  simple
regression, t-test and single factor analysis of
variance. The results showed that effective
teachers produced better performing students.
However, he observed differences in students’
performance were statistically not significant.
This could be due to the influence of student
and school environment related factors which
were not included in this study. It was

concluded that, teachers’ effect is not the only

determinant on students’ academic
achievement.
Rationale of the Study

Teacher effectiveness directly

influences the learners performance. It does not
mean only teacher is the promoter of student.
Students attitude, motivation and readability
some extent influence the academic
performance of the learner. Kulik, 1992;
Ferguson and Helen Ladd, 1996 found
classroom  heterogeneity and  learners
achievement directly influenced by teachers
effectiveness. The heterogeneous group among
the students directly depends on teaching
learning process and teacher effectiveness.
Teacher’ s academic ability, education and
experiences help learners to increase their
ability. Onyeachu, 1996; Sanders and Rivers,
1996; Wright, Horn and Sanders, 1997 found
the same result that the magnitude of teachers

effectiveness considering the influence of intra

classroom heterogeneity students achievements
level and class seize and academic growth.
Similarly the studies conducted by Gaubatz,
2000; Oredein, 2000; Afe, 2001; Ajao, 2001;
Cohen, Theall, Franklin, 2001; Ory, 2001 found
the moderate influence of teacher effectiveness
on learner academic performance. The age, sex,
marital status, qualifications were moderately
influence the learners performance. Garet,
2001; Uchefuna, 2001; Rivkin, 2002; Ofoegbu,
2004; Biancarosa and Snow, 2006 found that
the poor academic performance in terms of
accomplishing the teaching task, negative
attitude to work and poor teaching habits which
have been attributed to poor motivation.
Gordon, 2006; Jacob and Lefgren, 2006;
Joshua, 2006; Clotfelter, 2007; Conley, 2007,
Darling-Hammond, 2007, AKiri and
Ugoorugbo, 2009 found that the effective
teachers produce better performing students but
it was observed that students performance were
statistically not significant.

From the above discussion, it was very
difficult to guess whether teacher effectiveness
regarding the variables like age, sex, marital,
status, qualification,  experience  were
significantly influence the learners performance
or not. If so what extent and how frequent the
teacher effectiveness influence the learners
performance. That’ s why the present study

was undertaken.
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Objectives
1. To study the teacher effectiveness in
Secondary School Teacher.
2. To study the teacher effectiveness in
Kendriya Vidyalaya teacher’ s, State
government school teachers and private

school teachers.

sample, methods including tools, procedure of
data collection and a technique of data analysis.
Population and Sample

The researcher has taken 60 numbers of
secondary teachers randomly from Cachar
district. Among these, teachers were selected

from 6 numbers of schools from rural and urban

Design of the Study area.
Design of the study is the blue print of the
research projects. It contents population and
TABLE 3.1. : DETAIL SAMPLE STRUCTURE
Sl No. of
No. Name of the School Management | Area Teacher Level
1 K.V. Srikona Central Rural 10 Secondary
2 K.V. Masimpur Government | Urban 10 Secondary
3 Kalain H.S. School State Rural 10 Secondary
4 M.M.M. Balika Vidyala | Government | Urban 10 Secondary
. Adarsha Vidyapith, Rural 10 Secondary
Kalain
Private
6 Hindi Rastrabhasa High Urban 10 Secondary
School
Total = 6 3 60

Table No. 3.1 reveals the details sample
structure. Total 2 Central Government school, 1
from rural and another from urban area with 10
secondary teachers from Kendriya Vidyalaya,
Srikona and Kendriya Vidyalaya, Masimpur
were the sample for the study. Accordingly 2
State Governments schools, one was Kalain

H.S. School and 10 Secondary school teachers

and second was Madan Mohan Mazumder
Balika Vidyalaya, Silchar belongs to urban area
has ten secondary school teachers selected as
the sample for the stt
Vidyapith, Kalain and Hindi Rastrabhasa High

imilarly, Adarsha

School, Silchar which were rural and urban area
and each has 10 secondary school teachers

which were taken as the sample of the study.
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Tool Used

In the present study the researcher has
used a single tool i.e., teacher effectiveness
scale. This scale was developed by Dr.
D.N. Mutha. It

contains 69 items having 5 responds, these are

Promode Kumar and Dr.

Strongly agree, Agree, Undecided, Disagree
and Strongly disagree. This scale has good
reliability and validity. It took 10 to 15 minutes
for a teacher to give the responds.For the
purpose of the study, the investigator has
categorized scoring range lowest to highest in
three ways ranges as 69-150 = Lowest Teacher
Effectiveness, 151-250 = Moderately Teacher
Effectiveness and 251-345 = Highest Teacher
Effectiveness.
Procedure of Data Collection

From the very beginning of February,
2011, the researcher has selected the Schools
and teachers randomly from the population. He
visited two numbers of

has Kendriya

Vidyalaya, two state government schools and

two private secondary schools. From the three
categories of school randomly 60 teachers were
administer with teacher effectiveness scale by
the researcher. This procedure contained up to
20 days. At the end, the researcher had
collected all the data from the teachers and
started scoring for the analysis.
Analysis and results

Analysis the data is of great importance
in a research work. Statistical analysis was
calculated by simple method of percentage of
the teacher effectiveness with regard to age,
sex, marital status, qualifications and teaching

experiences.

TABLE 1 Teacher effectiveness in relation to types of school

Sl. LTE MTE HTE Total
Type of School

No. % % %
Kendriya

1 _ 20 100 20
Vidyalaya
State Govt.

2 01 5 19 90 20
School

3 Private School 20 100 20
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It is observed from the Table No. 1 that out of
20 teachers of Kendriya Vidyalaya, 100%
teacher  belongs to  Highest  Teacher
Effectiveness, out of 20 teachers of State
Government running school, 90% teacher

belongs to Highest Teacher Effectiveness, and

TABLE 2 age wise distribution of teacher effectiveness

only 5% teacher come under moderate teacher
effectiveness. It is also seen that, out of 20
teachers of private management school 100%
teachers teacher

belongs to  highest

effectiveness.

Age Range 25-40 Age Range 41-50 Age Range 51-60
sl Typ years years years
N |8 MT MT MT
Sch | LTE HTE |LTE HTE |LTE HTE
E E E
ool
% % % % % % % % %
K.V 117 2 1
1 2
4 |0 0 0
SG 2 1 115
2 5 1/5
S 5 5 115
PS 4 5 5
3 9 1
5 0 0

It is observed from the Table No. 2 that out of
20 teachers from Kendriya Vidyalaya cent
percent belongs to highest teacher effectiveness
of which 70% teachers come under the age
range of (25-40 years), 20% teachers (41-50
years) and remaining 10% teachers come under
(51-60 years).

Similarly, in State government running
schools out of 20 teachers, 25% teacher belongs
to the age group of (25-40 years) and also they

are under the category of highest teacher

effectiveness. There are 15% teacher are under
the category of highest teacher effectiveness
where as 5% teacher of same age group are
under the category of moderately teacher
effectiveness and there are 55% teacher belongs
to the age group of (51-60 years) and they all
are under the category of highest teacher
effectiveness.

Out of 20 teacher from private schools,
45% teacher belongs to the age group of (25-40

years) 50% teacher belongs to the age group of
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(41-50 years) and 5% teacher belongs to the age under the category of highest teacher
group of (51-60 years) and they all are come effectiveness.

TABLE 3 sex wise distribution of teacher effectiveness

ol. Typ | Male Female
e of
N sch | LTE MTE HTE LTE MTE HTE
ool % % % % % %
Y 13 | 65 7 |35
2 >¢ 10 |50 1 |5 |9 |45
S
3 |PS 16 |80 4 120
Table No. 3 depicts that, out of 20 teacher from female teacher, 5% teacher come under the
Kendriya Vidyalaya, 65% of male and 35% category of moderately teacher effectiveness
female teacher and they all are under the and remaining 45% female teacher belongs to
category of highest teacher effectiveness. Out highest teacher effectiveness.
of 20 teacher of State Government School, 50% Similarly in private schools, out of 20
teachers are male and 50% female teacher and teacher 80% of male and 20% female teacher
all the male teacher come under the category of and this all are under the category of highest
highest teacher effectiveness and out of 50% teacher effectiveness.

TABLE 4 teacher effectiveness in relation to marital status

sl. Type Married Unmarried
N ::ho LTE | MTE HTE LTE MTE HTE

ol % % % % % %
1 |[KWV. 15 |75 5 25
2 | SGS 1 5 14 |70 5 25
3 |PS 15 |75 5 25
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It is observed from the Table No. 4 that out of
20 teacher from Kendriya Vidyalaya, 75%
teacher are of married and 25% teacher of
unmarried and they all are belongs to the
criteria of highest teacher effectiveness. Out of
20 teacher of State Government School, there
also 75% married and 25% teacher unmarried.
Out of 75% married teacher 5% belongs to the

category of moderate teacher effectiveness and

70% the teacher

effectiveness and of 25% unmarried teacher

belongs to highest
also belongs to the same category of highest
teacher effectiveness.

Out of 20 teacher of private schools there are
75% married and 25% unmarried teachers and
they all are belongs to the category of highest
teacher effectiveness.

TABLE 5 teacher effectiveness in relation to qualifications of kendriya vidyalaya school teachers

Sl LTE MTE HTE Total
N | Qualification
% % % %

0.

1 | BA, B.Ed. 2 10 2

2 | MA, B.Ed. 8 40 8

3 | BSC, B.Ed.

4 | M.Sc., B.Ed. 5 25 )

5 | BA 2 10 2

6 | MA 1 5 1

7 | B.Sc.

8 | M.Sc. 1 5 1
M.Com./B.Com

9 |.,M,Liband 1 5 1
other

TOTAL 20

It is observed from the Table No. 5 that both and only 5%  teacher are from

graduates, post-graduate, trained and untrained
teacher belongs to the category of highest
teacher effectiveness. There are 30% science

teacher and 65% teacher belongs to Arts stream

(M.Com./B.Com./M.Lib.) disciplines. Out of
30% science teacher 25% are trained and 5%
untrained teacher, whereas out of 65% teacher

are of Arts stream, 50% teacher come under
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various group belongs to the category of highest

teacher effectiveness.

TABLE 6 teacher effectiveness in relation to qualifications of state government school teachers

Sl LTE MTE HTE Total
N | Qualification
% % % %
0.
1 | BA, B.Ed. 1 5) 1
2 | MA, B.Ed. 4 20 4
3 | BSC, B.Ed. 1 5 1
4 | M.Sc., B.Ed. 1 5 1
5 |BA 8 40 8
6 | MA 1 5 1
7 | B.Sc. 1 5 1
8 | M.Sc. 2 10 2
M.Com./B.Com
9 |. M,Liband 1 5 1
other
TOTAL 20

Table No. 6 reveals that out of 20 teachers from State Government Schools 40% teacher are trained and

55% teachers are untrained and remaining 5% teacher come under other (M.Com./B.Com./M.Lib.)

category. Except one Post Graduate untrained teacher (5%) all are belongs to highest teacher

effectiveness criteria.

TABLE 7 teacher effectiveness in relation to qualifications of private school teachers

Sl. LTE MTE HTE Total
N | Qualification
% % % %
0.
1 | BA, B.Ed. 2 10 2
2 | MA, B.Ed. 4 20 4
3 | BSC, B.Ed. 1 5 1
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4 | M.Sc., B.Ed. 1 5 1
5 |BA 6 30 6
6 | MA 4 20 4
7 | B.Sc.
8 | M.Sc. 2 10 2

M.Com./B.Com
9 |.,M,Liband

other
TOTAL 20

Table No. 7 depicts that out of 20 teachers from private schools, there are 40% trained teacher

and 60% teacher come under untrained criteria. Out of 40% trained teacher 30% belongs to Arts stream

and 10% belongs to science stream and all the teachers come under highest teacher effectiveness

criteria of teacher effectiveness.

TABLE 8 teaching experience and teacher effectiveness

Less than 10 years | More than 10 years | More than 25 years
sl. Typ experience experience experience
N e of M MT M Tota
Sch | LTE HTE LTE HTE |LTE HTE I
TE E TE
ool
% % % % % % % % %
K.V 115 3 1 120
1 6 3
1|5 0 5
SG 2 116 1120
2 4 1|5 2
S 0 3 |5 0
PS 2 117 20
3 4 115
0 5|5

It is observed from Table No 8 that, teacher
effectiveness in relation to experience of
teaching. He0072e, out of 20 teachers from
Kendriya Vidyalaya, 55% teacher belongs to

less than 10 years experience, 30% teacher

belongs to more than 10 years of experience
and 15%

experienced. All are come under highest teacher

teacher are above 25 years

effectiveness criteria. In State Government

School, out of 20 teacher, 20% teacher are less
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than 10 years experience, 70% teacher are more
than 10 years experienced and 15% teacher are
more than 25 years experienced. Here only 5%
teachers come under moderately teacher
effectiveness and remaining all are highest
teacher effectiveness criteria. In private schools,
20%, 75% and 5% teachers are there in 1%, 2"
and 3" group of experience. All are belongs to
highest teacher effectiveness of teacher

effectiveness.

Findings

Findings related to objective—1 (To
study the teacher effectiveness in secondary
school teacher).

It was found that most of the teachers
were belongs to highest teacher effectiveness in
all three type of schools (Kendriya Vidyalaya,
State Government Schools and Private School)
but one teacher (5%) was belongs to moderate
teacher effectiveness, who was a state
government school teacher.

Findings related to objective-1l (To
study the teachers’ effectiveness in relation to
Kendriya Vidyalaya teacher’ s and provincial
government school teacher and private school
teachers).

It was found from the multiple comparison
among Kendriya Vidyalaya, State Government
Schools and Private School of Cachar district in

relation to teachers age and their effectiveness

that 14 (70%), 5 (25%) and 9 (45%) teachers
were high effective who were belong to (25 to
40 years) age range. Similarly it was shown from
the comparison that 5% teachers were moderately
effective from State Government’ s School and
4, 3 and 10 teachers were belongs to high
effective, who were belongs to (41-50 years) of
age range among Kendriya Vidyalaya, State
Government Schools and Private School
respectively. It was also shown that 2, 11, 1
teacher were belongs to 51-60 years of age
range among three types of school respectively.
The relation between sex and teacher
effectiveness among the secondary school
teachers of Kendriya Vidyalaya, State
Government Schools and Private School were
mostly high effective among male but one
female teacher of state government school was
belongs to moderately effective. It was also
found that among the three types of school (9)
female teachers of state government school
were high effective than Kendriya Vidyalaya
(7) and Private School (4).

The teacher effectiveness in relation to marital
status clearly that 75% of teachers were married
and high effective who were belongs to
Kendriya Vidyalaya and Private School. But
only 25% teachers among three types of schools
each were high effective.

The teacher effectiveness in relation to

qualification among three types of school found
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high effective when their percentage of teacher
effectiveness range start from 1 to 8%. Mostly
M.A., B.Ed. and M.Sc., B.Ed. teachers of
Kendriya Vidyalaya and state government
running schools were highly effective in
relation to private running school.
The relation between teaching experience and
teacher effectiveness was found satisfactory
that among the three categories of schools most
of the teachers were high effective, who were
belongs to less than 10 years, more than years
and more than 25 years of experience. Among
them 75% of teachers having more than 10
years of experience belongs to private school
who were high effective than other.
Conclusion

It was concluded that all teachers were
carrying highest teacher effectiveness skill in
Kendriya Vidyalaya Schools, State Government
Schools and Private Schools.The age range (25-
40 years) of teachers were carrying highest
teacher effectiveness than the age range of (41-
50 years) and (51-60 years) age.Mostly male
teachers were highest effectiveness than female
teachers in all the three types of schools as
Kendriya Vidyalaya Schools, State Government
Schools and Private Schools.It was also found
that on the basis of marital status, married
teachers were carrying highest teacher
effectiveness than the unmarried teachers in all

the three types of schools as Kendriya

Vidyalaya School, State Government Schools
and Private School.Study also found that
M.A/M.Sc. and B.Ed. (trained) teachers
carrying highest teacher effectiveness than
untrained teacher among Kendriya Vidyalaya
Schools, State Government Schools and Private
Schools.It is also found that the teachers having
more than 10 years of teaching experience were
highest teacher effectiveness than less than 10
years experienced teachers and also found that
more than 25 years of teaching experience
teacher carrying high teacher effectiveness
among Kendriya Vidyalaya Schools, State

Government Schools and Private Schools.

Educational Implications

The following educational implications, for
researcher has been put in front of the world of
education. Private running school teachers to
some extent carrying highly teacher
effectiveness. So, more incentives should be
given to them to gain more development in
schools. Present study will be focused on the
development of teachers’ qualifications,
experience and teaching method for the
development of students’ future. Teacher
effectiveness skill will influence on students
performance and future national development
not only individually but also socially.

Suggestions
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Studies related to teachers job satisfaction, age
and qualification in relation to teaching
profession needs further study. Professional
growth, academic qualification and their
relation to types of schools needs frequent
research in the community. Community
participation in school, teachers’
encouragement, students’ achievements in
relation to teachers’ age and sex needs further
study. The different programme and policy for
teachers’ effectiveness needs experiment in
different area and community for the fulfillment
of local demand. The multiple comparisons
between Kendriya Vidyalaya, State
Government Schools and Private School,
missionary run co-education schools need
further study to know the attitude of the

students towards their subject teachers.
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APPENDIX

TEACHER EFFECTIVENESS SCALE
*Dr. Pramod Kumar & Dr. D. N. Mutha
o
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rr? HEQiERA AT § | ®47 ¥ fxa at qT aqg HAT/qR gyt eeqrqs F[A9Y REAI9F T geaiwa
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N [ —
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S':E: wfedy .
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. - T ————— i

Type of Institution (1Y Bovs/Girls (2) Government/Private

Name of Teacher B < Age_ e _____vyears, Sex : Male/Female

] P » n e | 1 nee b
Marital status : Married/Unmarried _Caste_

Qualification : M, A /M. Sc./M. Com /B. Ed./M. Ed. Any other,
Teaching experience

__years

gregis arfswr .

*Professor of Psychology, Sardar Patel University, Vallabh Vidyanagar-388 120, Gujarat
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saxfaa w@ar gfe. | ‘ |
60) werr § geafad goaer ¥ <gar g/8 : \ |
61) frafmg nd @wa &1 q@= gL ‘, ‘ ‘
(62) @ ¥ gEq/=raqra agf war g/@ aqr T arfz |
arsz Ag aar gle. f‘ | i
(63) agam #F wEAr 8. j | { I
(64) emama & sfa w7 { | “
(65) euFma i fassr (dedication) § i
(66) famd (humorous) g2 J :
(67) fumadl s (missionary zeal) 2 : ‘
(68) wmrai # faafuwar a1 azq 9T T T g/R. ! l
(69) argmifaa (disciplined) g/ | o
o it=ci ‘ ;
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