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Introduction 

This section of the paper presents an in-

troduction into the topic, it is well 

known that languages change over time. 

However, the effects of L2 on L1 did not 

receive enough attention in the study of 

language influence. Each work provided 

in this paper focuses on an element of 

the language. 

Multi Competence 

This section reproduces the effect of the 

second language on the first as presented 

by Cook (2003). In which, the notion of 

this effect came from the concept of 

multi competence. The author thinks, the 

knowledge of the monolingual speaker 

differs from the knowledge of the bilin-

gual. 

L1 Attrition 

Cook (2003) presented a study by Porte 

(1999), on L1 attrition in the environment of 

L2. 

Porte’s Study 

This section deals with a study on the 

EFL teacher of long term resident in 

Spain. This study pointed out that certain 

elements of the language were effected, 

such as, verbal and some written code-

manipulation. 
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Methods of Study 

It provides the methods of the study and 

how it was accomplish. It expresses the 

way in 

which that data was collected and the 

status of the subjects. 

Results 

In this section, the findings of the 

study are provided which proves that 

there is no significant L1 attrition de-

spite the code-manipulation. 

L1 collocation knowledge 

A study cited from Cook (2003), ex-

amines the lexical knowledge, from the 

ability to judge L1 collocation as correct. 

The purpose of this study is to explore 

the impact of L2 on L1 collocational 

knowledge. 

Methods of Study 

This section deals with this study in 

details by providing information 

about the subject and the ways the 

study was conducted. 

Results 

In here, the findings of the study is 

explained with providing tables of 

the results. 

Summary 

A conclusion of the study which em-

ploys that the length of resident in 

the L2 environment has the strongest 

influence on the L1. 

Keckes and Papp’s Experiment 

This section illustrate the experiment of 

two scholars on the consequence of 

learning a foreign language on the skills 

development of the mother tongue. 

Focus 

In here the focus of the study is ex-

pressed, including the research ques-

tions and what it investigated. 

 

Methods of Testing 

The methods of this experiment was 

written, it is explained in details in 

this section. 
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Results 

Each group of the study had different 

results, it expresses how each group 

differs from the other according to 

the classes they had. 

Summary 

The summary shows that is experi-

ment proves that intensive and suc-

cessful FL learning can help in de-

veloping the skills of L1. 

Conclusion 

This section provides a summary of the 

studies provided in this paper, on the in-

fluence on the second language on the 

first. 

1. Introduction 

It is known about languages that they 

change over time, it is pervasive and un-

avoidable. There are many reasons to why 

languages change, social, political and eco-

nomic. Languages change in form and struc-

ture, vocabulary, and pronunciation. It is 

argued that second language (L2) speakers 

influence some changes in their first lan-

guage (L1). Also, the first language effects 

the second language, it is a fact. However, 

many scholars investigated how the use and 

learning of the second language effects the 

first language as well.  This paper will 

present different views from scholars on 

how L2 influences L1 in different aspects. 

Much research were done on how the first 

language influences the second language. 

This can be seen on many aspects of the 

language, like having an accent or misuse of 

words. However, the effects of L2 on L1 

have been largely ignored. Some scholars 

investigated this effect but there have been 

some claims against a couple of these find-

ings. The effects of L2 on L1 can be found if 

we look deep enough into bilinguals who 

learned the second language at adult age. 

This paper presents a couple of scholars who 

wrote about the influence of L2 on L1. Each 

work discussed here focused on a special 

aspect of the language. Multi-competence 
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raised many questions in regard to this topic, 

which Cook discussed in his book (2003). 

Another problem that had different claims 

against it is simplification of L2 in adult us-

ers, argued by Ellis (2008). Also, the paper 

discusses the transfer from one language to 

another which Cook (2003) referred to as 

‘reverse’ or ‘backward’ transfer. As Kesckes 

and Papp (2000) wrote in their book, they 

elaborated on the development of multilin-

gualism as a process in which structural and 

conceptual transfer occurs from one lan-

guage to another. 

2. Cook (2003) 

2.1  Multi-competence 

Effects of the Second Language on the First 

by Cook, examined this reverse transfer in 

details and by using a variety of perspectives 

and methodologies. He discussed multi-

competence, he thinks the notion of the ef-

fect of L2 on L1 came from this concept. 

Multi-competence raised many questions in 

regard to this topic.  In which, it refers to the 

knowledge in a person’s mind of more than 

one language (Cook 1991). Multi-

competence showed the knowledge of the 

L2 users of their first languages differs from 

the knowledge of monolingual native speak-

ers. 

2.2    Attrition of L1 

The author of this book presents a study on 

L1 attrition in an L2 environment (Porte 

1999). Long-term resident EFL teachers are 

an example of language loss in regard to 

their daily working life. They are likely to 

be exposed to L1 erosion upon the length of 

stay in the foreign country. Furthermore, 

code-mixing and code-blending are two of 

the principles effects of L1 erosion. Cook 

identified code-mixing according to Kauf-

man and Aronoff (1991), as when smilier 

units from two languages are used together. 

While code-switching is producing mor-

phemes from one language with those of 

another language within a single word. A 

study was done in Spain on EFL teachers 
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showed verbal and some written code-

manipulation (code-mixing and code-

blending) in the presence of family members 

or work colleagues (Porte 1999). However, 

this study pointed out that certain elements 

of the language were effected. 

3.     Porte’s Study 

3.1    Methods of the Study 

This study was done in Spain to three EFL 

teachers of long-term resident (15-24 years). 

They speak and read Spanish fluently, and 

they were strongly connected with the Span-

ish community. The data collected in this 

study was from a three group conversations 

of 20-30 minutes over a three months pe-

riod. The subject were not aware of the ob-

jectives of this study to not provoke the L1 

output. The topics of the conversation were 

chosen to encourage use of language such 

as, EFL teaching, university administration, 

local social life and more. 

Most of the evidence from the data were in 

the lexicon, speakers inserted L2 nouns in 

the syntactic environment of the L1. In the 

recorded conversation, the subjects have a 

tendency mostly to code-mixing. They code-

mix what they are certain that it is recogniz-

able to the people they are talking to. The 

author thinks that this code-mixing is done 

consciously and under the assumption of the 

common knowledge shared by the partici-

pants. Subjects use code-mixing when there 

is no true L1 equivalent, and as a desirable 

strategy of communication. 

However, code-blending examples were less 

and restricted to only two of the three sub-

jects. The insertion of L2 verbs were 

blended with an L1 bound morpheme. Con-

sider the following excerpts of code-

blending as reproduced from Cook 

(2003:112). In all these examples, the L2 

verb stem that is attached to a bound mor-

pheme resembles an existing L1 form. 

1- S2: I was really shocked when I first saw 

how molested (molestar ‘to annoy’)some 

teachers got at my criticizing the system 
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2- S3: The difficult thing is accustoming 

(acostumbrarse ‘to get used to’) yourself to 

that kind of tradition. 

3- S2: You’d rarely get invited (invitar ‘to 

stand someone a drink’) to a drink by your 

average professor [in England]. 

3- S3: Most of the beaches at home are 

much more contaminated (cf. Spanish: con-

taminado ‘polluted’) anyway, so there’s not 

much difference there. 

3.2    Results 

According to these data, there is no signifi-

cant L1 attrition despite the code-

manipulation. Thus, it shows some support 

of language erosion since there is no direct 

evidence of the state of the subject’s L1, 

which makes it become normalized within a 

closed speech community. The code-

manipulation produced consciously by the 

subjects. Gürel (2011) stated, 

“L1 attrition must be perceived as an un-

conscious rearrangement or restructuring of 

the L1 

grammar due to contact, but not as a drastic 

loss/decay as in the case of pathological 

conditions”. 

He did a study on people who learned L2 at 

adult age when they immigrated to another 

country, and started to use L2 dominantly. 

He believes that adult L1 attrition should be 

recognized as a shift toward L2, and also as 

a sign of L1 attrition. Gürel presented many 

ways in which this happens, like lexical bor-

rowing, the use of L2-like collocations and 

idiom, changes in the pragmatic formula-

tions, and changes in the phonetic and pho-

nology systems. 

4.     L1 collocation knowledge 

A chapter in Cook’s book (2003) deals with 

the influence of L2 on L1 lexical compe-

tence, collocation knowledge, and L1 lexical 

diversity in free written expression. The au-

thor indicate knowledge as the stored infor-

mation about a word in the mental lexicon. 

Where lexical competence as the output of 

knowledge. The study provided next, ex-
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amine the lexical knowledge, from the abili-

ty to judge L1 collocation as correct. The 

native speaker’s ability may misjudge collo-

cation because the word in the mental lex-

icon are related to other word.. 

On how L2 influences L1, the author points 

out two types, direct and indirect influence. 

An example of the direct influence is when a 

native speaker of English whose L2 is He-

brew say  “we don’t have any evidences”, 

which is ungrammatical. The equivalent of 

the word ‘evidence’ in Hebrew has the count 

grammatical feature, which the speaker ap-

plied here. He proposed that direct influence 

appear in the case of L1 lexical knowledge. 

For the indirect influence, the Laufer sug-

gested that it occurs in lexical competence. 

Such as, the difficulty in retrieving L1 

words. The proficient L1 user will exceed 

the speed of retrieving of the native speaker 

who use a L2 prominently. 

4.1     Study 1: Collocations 

The purpose of this study is to explore the 

impact of L2 on L1 collocational know-

ledge. This study was done on two groups, 

academic educated adults. The first group 

were immigrants from the SovietUnion to 

Israel. They have been living in Israel for 2 

to 40 years. They immigrated to Israel be-

tween the age 11 and 44, all of them speak 

Hebrew and their native language is Rus-

sian. As for the other group, they were 14 

adults residence of Moscow, and native 

speakers of Russian who did not move to 

another language environment. 

4.2      Research questions 

Following the research questions reproduced 

from Cook (2003:22), 

1- How well can immigrants who live and 

function in an L2 environment recognize 

and correct non-native-like L1 collocations 

when compared with people living in an L1 

environment? 
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2- How is the correctness judgement of col-

locations affected by the following sociolin-

guistic variables? 

(a) length of residence in Israel; 

(b) age of arrival in Israel; 

(c) Russian language maintenance; 

(d) frequency of use of Hebrew. 

4.3    Methodology 

A questionnaire was given to the subject to 

collect demographic and sociolinguistic in-

formation about the subjects. The question-

naire included questions on which language 

they use in their daily life like watching Tv 

or reading books. These type of questions 

were used to figure out the language use of 

each subject. As for the correctness judg-

ment, the subjects were given 18 correct 

sentences and 17 with wrong collocation 

based on Hebrew. 

4.4     Results 

The table above provided by Cook (2003) 

provides the scores of both groups (immi-

grants and Russian) in regard to their ability 

to judge correct collocations. This test an-

swers the first research question, however, 

the result shows definite difference between 

the two groups. The immigrants were not 

able to figure out 40% of the wrong colloca-

tions. 

What makes the results vary from a group to 

the other are the sociolinguistics factors. The 

table above show the results according to 

each factor. As seen in the table, the use of 

Hebrew did not effect on the collocational 

knowledge of the subjects. The age factor 

has a huge interaction with the test score, 

people who immigrated at older age were 

more successful. However, the effect of the 

length of residence was the strongest. 
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Since the length of resident has the strongest 

influence, the experimenter decided the 

group of immigrants into two subgroups ac-

cording to their length of residence. Subject 

who lived in Israel for 2-6 years were the 

first group, and the other 17-40 years. These 

three groups were compared using the me-

thod, analysis of variance on their colloca-

tional knowledge. 

The table below presents the result of the 

three groups, based on their collocation 

judgments of Russian. The results express 

that the longer the length of residence in a 

non-L1 speaking environment, more attri-

tion in collocational knowledge happens.  

4.5    Summary 

The length of residence in the L2 environ-

ment has the strongest impact on the collo-

cational knowledge. However, the other fac-

tors like the age and the amount of language 

use play a role in the influence of L2 on L1. 

5.     Keckes and Papp’s Experiment 

The authors in their book Foreign Language 

and Mother Tongue, inspected the conse-

quence of learning a foreign language on the 

skills development of the mother tongue. It 

was a longitudinal study that took 2 years, 

on students aging 14 to 16 years old in Hun-

gary. They were native speakers of Hunga-

rian and learning a second language, Eng-

lish, French or Russian. The aim of this 

study is to find how the foreign language 
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influences the use of L1 during a period 

where the skills of L1 are being developed. 

5.1    Focus of the Experiment 

The study focused on structural wellformed-

ness and the use of linguistics memory ver-

sus visual memory in written production. 

Also, to measure the metaphorical density of 

texts. At first the authors came up with three 

hypothesis, 

• Intensive and successful FL learning can 

have a strong beneficial influence of the 

use of L1 skills. 

• Intensive FL learning can influence the 

ways of thinking and can be transferred 

to L1 activities. 

• If FL differs from L1 in configuration 

(i.e., grammatical word-order language 

and pragmatical word-order language) 

speeds up the development process. 

5.2     Types of Classes 

The students had relatively similar social 

background and education. They came from 

middle-class families. Also, the L1 skills 

were tested and there was no significant dif-

ference in the results. All students had the 

change to study Russian for almost 4 years 

since it was compulsory. During the study, 

there was three types of classes. The immer-

sion class had 36 students, the foreign lan-

guage taught to them was French. However, 

French is considered to be new to them. 
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Some of the school subject were taught in 

the foreign language, like biology and math. 

As for the specialized class, 35 students 

were involved, the forgiven language was 

either English or Russian. They had 7 or 8 

FL classes per week and all school subjects 

were taught in Hungarian. The last type of 

classes is the control class which included 

33 students and had 2 or 3 hours per week of 

English or Russian. All school subjects were 

taught in Hungarian as well. 

5.3     Methods of Testing 

The method of testing used in this experi-

ment was written tests, the students took 

three different tests. The first which was the 

entering written test to determine that the 

students are on the same level in Hungarian. 

The second was 9 months after the first, it 

was a written test consisted of three parts. 

The student were asked to write in both lan-

guage, the L1 and FL. Student do not have 

composition classes in high school, they 

write in both languages but without teaching 

them or instructing them. The last test was at 

the end of the experiment and 1 year after 

the second test. 

5.4     Results 

As mentioned before, the first test showed 

that there is no huge difference among all 

three groups in the native language skills, 

however, the control class exceeded the oth-

er two classes with a slight difference. The 

experimenters used a modified version of 

the Bernstein-Lawton-Loban method of 

evaluation. In the third test, the control class 

had a lower score than the other classes, in 

each category. Final results showed the im-

mersion and specialized classes developed 

their use of L1 creatively while the control 

class hardly maintained the previous level. 

Although, the immersion class had fewer 

classes in the L1 and less exposure than the 

other two classes. 

5.5      Summary 

This experiment proves that intensive and 

successful FL learning can help in develop-
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ing the skills of L1. The only difference be-

tween these three groups was the exposure 

to L1 and FL, which influenced the devel-

opment of L1. It also determines that FL 

learning has a role in affecting the state of 

L1 knowledge and skills. The investigation 

of this experiment was shortened to structur-

al wellformedness only. Additionally, the 

effect relied on a couple of aspects like, lan-

guage proficiency, motivation, and the way 

of exposure to the FL. 

6.     Conclusion 

The idea of L2 influencing L1 is not well 

know, and some might be against it. This 

paper presented studies of different scholars 

on this influence. There is many arguments 

in this regard, since the influence is not real-

ly obvious as it is in the influence of L1 on 

L2, like having an accent. Some studies 

were longitudinal, in which the longer the 

period of learning a foreign language or liv-

ing in a foreign language community, the 

influence would be stronger. Also, these ef-

fects may be shown in the academic writing 

as illustrated in Keckes and Papp’s experi-

ment. 

The transfer from one language to another 

can be direct or indirect, depending on the 

situation. Cook is one of the scholars who 

did many researchers on the effects of L2 on 

L1. He thought the concept of this effect 

came from multi-competence. These ideas 

were illustrated in the paper, as well as, the 

approach of reverse transfer. Literally, the 

exposure to L2 for a long time has many ef-

fects on L1. 
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